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(introduction ) 

This document is one of a series of guides to self-evaluation which builds on 
the advice given in the publication How good is our school? (2002 edition). 

This guide should be used to evaluate the quality of educational provision for 
bilingual learners, principally those who are learning English as an additional 
language (throughout the document the term "bilingual learners" is taken to 
mean learners for whom English is an additional language). The guide is designed 
for use by headteachers, senior managers, teachers, specialist English as an 
additional language (EAL) staff and education authority officers. It highlights 
effective ways in which schools can fully support bilingual learners. "Bilingual 
learners are pupils who function in more than one language in their daily 
lives. The term 'bilingual' emphasises that learners already have one language 
and that English is a second or additional language. The term does not imply 
an equal or specified level of fluency in two or more languages."^ 

Bilingual learners live throughout Scotland. They are not a homogeneous 
group. They differ from each other in many ways, including: 

• The language(s) they speak at home^ 

• The number of other languages they speak 

• Their cultural, religious, social and economic backgrounds 

• Their previous educational experience 

• Their level of proficiency in English and their home language(s) 

• Their individual personalities, learning styles and other individual 
differences 

• Other additional support needs they might have including, for example, 
potential for high achievement, general or specific learning difficulties, 
sensory impairment 

• The level of support they have from their home and their community 

• Their breadth of exposure to English language and Scottish culture 

Sources of advice and legislation 

A Curriculum for Excellence (2004) 

A Curriculum for Excellence stresses that the curriculum should enable young 
people of Scotland to develop as: 

• successful learners; 

• confident individuals; 

• responsible citizens; and 

• effective contributors. 


’ Learning in 2(+) Languages (Learning and Teaching Scotland, 2005). 

^ Throughout this publication the terms 'home language' and 'first language' are both used to indicate the 
language(s) other than English used by the child with his/her family. The home or first language is usually 
the vehicle through which pre-literacy skills are developed. 
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In implementing A Curriculum for Excellence, schools should build on pupils' 
learning and achievements, within and beyond school. Bilingual learners have 
a number of particular strengths including their experience of different 
languages. However, some will require additional support if they are to 
maximise their progress in school and achieve to their fullest potential. 

Learning in 2(+) Languages (Learning and Teaching Scotland, 2005) 

This report identified the following key issues as important when working 
with bilingual learners. 

Effective Teaching and Learning - this includes providing an appropriate 
learning environment, having high expectations, planning for bilingual 
learners, using appropriate strategies, monitoring and tracking attainment 
and achievement. 

Communication with parents - this involves ensuring that parents are 
made welcome and that appropriate measures are taken to ensure their 
involvement. 

Vaiuing and promoting home ianguage - schools should show that 
they value learners' home languages and provide opportunities for learners to 
use and develop their home languages. 

Staff support and development - staff need support in developing the 
expertise to support bilingual learners. 

The Standards in Scotland's Schools etc Act 2000 

This Act places duties upon local authorities to ensure that schools meet the 
needs of all their pupils and encourage them to achieve their full potential, 
and raise educational standards. 

The Education (Additional Support for Learning) (Scotland) Act 2004 

This Act introduced a new framework to provide for children and young people 
who require some additional support with their learning. The definition of 
additional support provided in the Act is a wide one. Bilingual learners can be 
included if they require additional support to that which might normally be 
provided in a school to ensure that they make good progress in their 
learning. Schools have a key role to play in maximising the potential of 
bilingual learners. They should be proactive in addressing the learning needs, 
and raising the achievement, of bilingual learners. The Scottish Executive's 
Code of Practice (2005) provides helpful advice for schools and others on 
implementing the terms of the Act. 
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The Race Relations (Amendment) Act 2000 

This Act places a general duty on public authorities (including education 
authorities) to: 

• eliminate unlawful racial discrimination; 

• promote equality of opportunity; and 

• promote good relations between people of different racial groups. 

Scottish Ministers impose specific duties on certain public authorities to help 
them meet the general duty. As part of this specific duty order, education 
authorities must publish a race equality policy setting out, among other 
things, how they will assess and monitor the impact of their policies on pupils 
of different racial groups, with particular reference to their attainment levels, 
but with reference also to more general aspects such as admissions, 
assessment, or the use of disciplinary measures against them. 

Local education authorities and schools/other educational establishments are 
required to identify and tackle barriers to achievement including institutional 
racism. (The Macpherson Report, 1999 defines institutional racism as: 

"the collective failure of an organisation to provide an appropriate and 
professional service to people because of their colour, culture, or ethnic origin. 
It can be seen or detected in processes, attitudes and behaviour which amount 
to discrimination through unwitting prejudice, ignorance, thoughtlessness 
and racist stereotyping which disadvantage minority ethnic people. It persists 
because of the failure of the organisation openly and adequately to recognise 
and address its existence and causes by policy, example and leadership".) 
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National Priorities 

Improving the educational outcomes for bilingual learners is an important issue 
within the five National Priorities for Education. 


1 . To raise standards of education for 
all in schools. 

Schools and local authorities should have 
clear approaches to tackle 
underachievement and to ensure that all 
bilingual learners reach their full potential. 
The progress and attainment of all bilingual 
learners should be closely monitored. 

2. To establish effective teaching and 
learning environments. 

Schools should ensure that approaches to 
teaching and learning take full account of 
the linguistic strengths and needs of 
bilingual learners, in English and, where 
possible, in their home language. 

3. To promote equality and help every 
learner benefit from education. 

Schools should promote equality by 
ensuring that bilingual learners are given 
full access to the mainstream curriculum 
and are given the opportunity to learn 
alongside able and articulate speakers of 
English. 

4. To work with others to teach 

learners respect and the duties and 
responsibilities of citizenship. 

Staff, learners, parents and the community 
should work cooperatively to develop all 
areas and aspects of citizenship thus 
ensuring that bilingual learners can make 
valuable contributions to the community. 

5. To equip learners with the skills, 
attitudes and expectations necessary 
to prosper in a changing society. 

Schools should equip bilingual learners 
with the skills, strategies, attitudes and 
expectations necessary to enable them to 
learn independently through their home 
language and through English. 
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(ihe role of self-evaluation ^ 

This self-evaluation guide will help you to evaluate your current practice and 
identify strengths and areas for further development. You can use the 
resources to identify ways of improving the quality of educational outcomes 
for bilingual learners. 

The work pads in the guide have been prepared to assist you to assess current 
strengths and areas for improvement. A range of approaches and sources of 
information should be used to collect evidence. For example, first-hand 
evidence from questionnaires and interviews with key stakeholders will ensure 
that the views of stakeholders are collected thoroughly and systematically. 

Self-evaluation in practice 

This guide: 

• asks key questions derived from themes within selected indicators from 
How good is our school?; 

• looks at how evidence can be captured from more than one source in 
order to provide a robust basis for evaluations; and 

• encourages you to reflect upon and weigh up the strengths and areas of 
improvement from observations in order to come to an overall evaluation 
of the quality of provision. 

You can then use the evaluations and evidence to plan for improvement and 
to report on the standards and quality of what you have found. 
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The following provides a helpful basis for summarising the evidence considered 
for evaluating the relevant indicators from How good is our school?. 
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Key question 

Ql from 
How good is 
our school? 

Overall 

evaluation 

To what extent are bilingual learners 
making very good progress and improving 
their levels of attainment? 

2.1 


To what extent does the teaching and 
learning environment stimulate and 
motivate bilingual learners? 

3.3 


How effectively do we meet bilingual 
learners' learning needs? 

3.4 


How effective are our arrangements to 
assess bilingual learners' progress and 
achievement? 

3.5 


How effectively does our school work in 
partnership with parents, professionals, key 
agencies and support workers? 

4.8 


How successfully does our school consult 
with parents and take full account of their 
views and concerns? 

5.4 


How effective is our school in ensuring all 
staff are confident and appropriately 
trained when working with bilingual 
learners? 

6.6 
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The Journey to Excellence 

Not all schools are at the same starting point with regard to self-evaluation. 
Some schools have a strong sense of their strengths and weaknesses and a 
track record for improvement. These schools are ready to aim for excellence. 

In March 2006, HMIE published practical advice to those schools and pre-school 
centres which were ready to aim for excellence. This publication. How good Is 
our school?: The journey to Excellence, HMIE 2006, uses 10 dimensions which 
describe the features of an excellent school. 


The 10 Dimensions of Excellence 



You may find it helpful to explore the dimensions of excellence and the 
associated key features you improve your provision for bilingual learners. 
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( Quality indicators and work pad^ 


Introduction 

The following pages focus on a selection of indicators and themes from How 
good is our school?. This section consists of work pads for use to evaluate the 
quality of your provision for bilingual learners. Each activity highlights the key 
questions for you to ask, and provides space for you to record strengths and 
areas for development. 
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Overall quality of attainment This indicator is concerned with the following themes: 

• The school's progress in raising attainment • Pupils' progress in learning • Pupils' attainment in relation to 5-14 levels and/or in national examinations 

• Evaluations across other related quality indicators 


How good 
is our school? 
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Pupils' learning experiences This indicator is concerned with the following themes: 

• Extent to which the learning environment stimulates and motivates pupils • Pace of learning 

• Personal responsibility for learning, independent thinking and active involvement in learning • Interaction with others 


How good 
is our school? 
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Meeting pupils' needs This quality indicator is concerned with the following themes: 

• Choice of tasks, activities and resources • Provision for pupiis with differing abiiities and aptitudes • Identification of learning needs 


How good 
is our school? 
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Assessment as part of teaching This quality indicator is concerned with the following themes: 

• assessment methods and arrangements for recording • judgements made in the course of teaching • use of assessment information 


How good 
is our school? 
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Links with locai authority or other managing body, other schools, agencies and employers 

This quality indicator is concerned with the range, purpose and effectiveness of: 

• links with the local authority or other managing body • links with other educationai estabiishments 

• iinks with voiuntary organisations, the wider community and empioyers • iinks with statutory organisations 


How good 
is our school? 
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Partnership with parents, the Schooi Board ^ and the community 

This quality indicator is concerned with the following themes: 

• encouragement to parents to be involved in their child's learning and the iife of the school • procedures for communicating with parents 

• information given to parents about the work of the schooi • links between the school and the School Board • the school's role in the local community 


How good 
is our school? 
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Under the Scottish Schools (Parental Involvement) Act 2006, Parent Councils will replace School Boards as parental representative bodies. 


Partnership with parents, the School Board and the community (continued) 
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Staff review and development This quality indicator is concerned with the following themes: 

• links between staff review and development and school self-evaluation and planning • staff review procedures • staff development 


How good 
is our school? 
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